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Preamble

The objective of any programme at Higher Education Institute is to prepare their students
for the society at large. The University of Delhi envisions all its programmes in the best
interest of their students and in this endeavour it offers a new vision to all its Under-
Graduate courses. It imbibes a Learning Outcome-based Curriculum Framework (LOCF)
for all its Under Graduate programmes.

The LOCF approach is envisioned to provide a focused, outcome-based syllabus
at the undergraduate level with an agenda to structure the teaching-learning experiences
in a more student-centric manner. The LOCF approach has been adopted to strengthen
students’ experiences as they engage themselves in the programme of their choice. The
Under-Graduate Programmes will prepare the students for both, academia and
employability.

Each programme vividly elaborates its nature and promises the outcomes that are
to be accomplished by studying the courses. The programmes also state the attributes that
it offers to inculcate at the graduation level. The graduate attributes encompass values
related to well-being, emotional stability, critical thinking, social justice and also skills
for employability. In short, each programme prepares students for sustainability and life-
long learning.

The new curriculum of B.A. History Programme offers students access to recent
historiography in the field organised in a pedagogical form that is accessible and
interesting. It is structured for students in an inter-disciplinary programme providing
them with a concise and thorough introduction to the discipline of History and remaining
sensitive to the cognate discipline that they are also studying. It seeks to provide multiple
points of intersection with disciplines in the Humanities and the Social Sciences,
communicating modes by which a historical sensibility can enrich analysis and problem
solving. The B.A. Programme is flexible to their needs and works with the objective of

trying to achieve observable intellectual outcomes through its three year duration.



The University of Delhi hopes that the LOCF approach of the B.A. History
Programme will help students in making an informed decision regarding the goals that

they wish to pursue in further higher education and more generally in life.

1 Introduction to BA History Programme:

The Department of History is one of the founding departments of the University of
Delhi and its Honours and Programme courses are regarded as the strongest in the
country. It is a source of some pride that almost all reputed Departments of History in
the World have teachers and students that received instruction in History at the

University of Delhi.

We believe that History is a discipline which instructs students on how to read and
process information on people, societies, cultures, events and places that are far
removed in time and space from our own experience. Knowledge of this past is critical
in understanding the ways in which our world is connected and responds to its history
in sometimes overt and at other times more complex ways that is missed by most

people.

2. Learning Outcome based Curriculum Framework in BA History

Programme

The B.A. History Programme is organised to provide the greatest flexibility to its
students. There are Core Disciplinary papers that provide the fundamental knowledge
in the discipline of history and in the study of the History of India and the World. The
programme is otherwise envisaged to provide a large amount of choice so that students
can tailor their education on the basis of their interests. These provide not just skills in
history but also a vital skill in other disciplines as well. The B.A. History Programme
course is interdisciplinary keeping in mind that specialisation in History is the key to
access cognate skills from other disciplines. With its mix of Core, Discipline Specific
Electives and Skill Enhancement Courses it provides multiple points where students

can participate in inter-disciplinary reflections on cross-cutting themes.
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2.1 Nature and Extent of the Programme:

The duration of the BA History Programme is three academic years. Each academic
year is divided into two semesters. The B.A. History Programme therefore spans six

semesters. Each semester is for the duration of sixteen weeks.

The teaching and learning modalities in the B.A. History Programme will involve
theory classes (lectures) of one hour each and tutorial classes. The curriculum will be
taught through formal lectures with the aid, wherever the teacher feels the need, of
power-point presentations, audio and video tools. There are additional requirements in
certain courses for documentaries, cinema, field and archival work, visits to museums,
class reports, discussions and project work. These are built into the teaching and

assessment of many courses.

2.2 Aims of Bachelor Degree Programme in BA History Programme

At a general level, our courses are structured with the objective of giving requisite
information about different aspects of the past to students, to teach them how to parse
this information, instruct them on how historians research, frame an argument and
debate details that have significance to how we understand the past and the present. In
the B.A, Programme these details are carefully parsed so that students can follow the
narrative within particular papers and themes without feeling over-burdened. The care
in framing these courses is evident in that the objective of guiding students into the
foundations of the discipline remains undiluted. The expected outcome is to provide
students with a sense of how interconnected our present is with the past and how
learning about the past provides them with the skills to understand the present. To
facilitate this understanding, our courses, class room instruction and assignments give
students the ability to think and reach their own conclusions. Our tutorial discussions,
written assignments, class room presentations, field-work projects, consolidate their

ability to analyse, research and process information.



3. Graduate Attributes in BA History Programme:

On completion of the course students are expected to have acquired the skills of critical
thinking, rational enquiry, effective communication, and exploring the relationship
between the past and the present while remaining sensitive to the larger
historiographical debates that are important in the study of human society. The

attributes expected from the graduates of B.A. History Programme are:

1) Knowledge of multiple perspectives through which significant developments in the
history of the Indian subcontinent from earliest times up to the period after

independence.

2) Familiarity with the significant patterns of development in certain parts of the

modern and early modern world as well as certain non-Indian ancient societies.

3) Ability to carefully read a complex historical narrative, evaluate its deployment of

evidence, and understand its argument as well as critically analyse the same

4) Ability to identify patterns of change and continuity with regards to issues of
contemporary significance over long durations as well as across diverse geo-cultural

Zz0ones

5) Greater ability to distinguish between that which is historical -- that is time-place-

context driven, hence changeable and challengeable -- from that which is not.

6) Sensitivity to gender and social inequities as well as acquaintance with the historical

trajectories of these issues

7) Greater respect for basic human values and ideals of equality, freedom, respect for

diversity, and other constitutional values



8) Skill of picking up disparate sets of information from varied sources and weaving
them into a coherent argument with a view to reveal identifiable patterns of

development

9) Capability to assume leadership roles and apply the above mentioned analytical

abilities in various other non-familiar contexts.

10) Possess knowledge of the values and beliefs of multiple cultures so as to

effectively engage in a multi cultural society and interact with diverse groups.

4. Qualification Descriptors for Graduates in BA History Programme:

Upon successful completion of the course, the students receive a degree in the B.A.
History Programme. The curriculum includes majors in Core Courses (CCs), of which
four Core Courses are in the discipline of History while the remaining are from other
subjects in which the B.A. Programme student is enrolled. A student of B.A. History
Programme would also need to complete two Discipline Specific Elective Courses
(DSEs) in History, and two Inter-disciplinary Generic Electives offered by cognate
disciplines. Each of the Core Courses, Discipline Specific Elective Courses and
Generic Elective Courses are of six credits each. The B.A. History Programme also
includes minors in four discipline-centred Skill Enhancement Courses, with each of
these four courses carrying four credits. BA Programme students of non-history stream
and students of B.Com Programme can also opt for the History courses specifically
designed in lieu of M.I.L. These courses are of six credits and are offered in the

first/second and third/fourth Semster.

Thus, it is an undergraduate degree that initiates the student into essentials of the
discipline of history on the one hand, and exposes her/him to the rigors of a couple of

other cognate disciplines of her/his choice.

5. Programme Learning QOutcomes for Graduates in BA History

Programme



B.A. Programme graduates of this department are expected to branch out into different
paths seeking spheres of knowledge and domains of professional work that they find
fulfilling. They will be able to demonstrate knowledge of major historical work and the
ability to provide an overview of scholarly debates relating to History. This will
establish a platform over which the student can pursue higher studies in History. It is
expected that besides the skills specific to the discipline, these wider life skills of
argumentation and communication, attitudes and temperaments, and general values
inherent in a discipline that studies human beings in their social context, in all its
complexity, ultimately enable learners to live rich, productive and meaningful lives.
The list below provides a synoptic overview of possible career paths provided by an

undergraduate training in history:

Teaching Administration

Research Social Work

Politics Law

Journalism Management

Media Policy Making

Performing Arts Human Resource Development

International Relations

6. Structure of BA History Programme:

The programme consists of six and four credit courses. The six credit courses will comprise of
theory classes (five credits) and tutorials (one credit). The four credit courses will comprise

solely of theory classes. Each credit is equivalent to one hour of class-room instruction per week

To acquire a degree in B.A. Programme with History a student must study twelve Core Courses
(CC), of which four are in the discipline of History. The four Core Courses in History are spread
over semester 1, 2, 3 and 4; with one Core Course offered in each of the four semesters. The

Core Courses are six credits each.



The student also needs to take two Discipline Specific Elective Courses (DSE) in History. DSE
papers are elective and out of the six such papers offered by the History Department, students

have to select any two — one each in semesters 5 and 6. DSE courses are of six credits each.

Students are also required to take two interdisciplinary Generic Electives (GE) courses. GE
papers are elective, and students can opt for any two such Generic Elective Courses offered in
cognate disciplines by the different departments in their colleges. They have to opt for one such
Generic Elective Course in semester 5 and another Generic Elective Course in semester 6. The
Department of History offers six Generic Elective Courses of six credits each. From these

students can opt for two Generic Elective Courses.

Students are expected to take four discipline centred Skill Enhancement Courses (SEC), of which
two Skill Enhancement Courses can be in History. Skill Enhancement Courses are offered in
semester 3, 4, 5 and 6. There are eight Skill Enhancement Courses offered by the Department of
History over these four semesters and students can opt for any two. The Skill Enhancement

Courses are of four credits each.

Additionally they must also take two Ability Enhancement Compulsory Courses (AECC), one
each in semesters 1 and 2. The AECC papers are of four credits each. Please note that AECC
papers are not in History. The two courses are: AECC 1, English/ Hindi/ Urdu Communication,
and AECC 2, Environmental Sciences.

BA Programme students of non-history stream and students of B.Com Programme can also opt
for the History courses specifically designed in lieu of M.I.L. These courses are of six credits and

are offered in the first/second and third/fourth Semster.

6.1 Credit distribution for B.A. History Programme

CORE COURSES
Semester | Course Code Name of the Course Credits
I History of India from earliest times up to c. 300 CE. 5+1
II History of India c¢. 300-1200 5+1
11 History of India ¢. 1200-1700 5+1
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v

History of India c. 1700-1950

5+1

DSE PAPERS

Semester

Course
Code

Name of the Course

Credits

v
DSE I

Europe from the Middle Ages to the Renaissance
(7th to 16th century)
Or

Economy and Politics: Histories of Capitalism and
Colonialism-I
Or

Issues in twentieth Century World History I

5+1

VI
DSE II

History of Europe 1500-1848
Or

Economy and Politics: Histories of Capitalism and
Colonialism II
Or

Issues in Twentieth Century World History II

5+1

GE PAPERS

Semester

Course
Code

Name of the Course

Credits

v
GE1I

Women in Indian History
Or

Gender in Modern World
Or

Culture and Everyday Life in India

5+1

GEII

Nature in Human History
Or

Investigating Inequalities
Or

Delhi Through the Ages

5+1
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SEC PAPERS
III Heritage and Tourism 4
SECI Or
Introduction to Art in the Indian
Subcontinent
v History and Archaeology
SEC II Or 4
Archives and Museum
\Y Popular Culture 4
SEC I Or
Language, Literature and Region in Early Modern
Times
VI Understanding Text, Rituals and Orality in Indian 4
SEC IV History
Or
Radio and Cinema in India: A Social History
AECC PAPERS
Semeste | Course Code Name of the Course Credits
r
I English / Hindi/ MIL Communication 4
AECCI Or
Environmental Science
II English / Hindi/ MIL Communication 4
AECC Or
I Environmental Science

6.2. BA Program Semester-wise Distribution of Courses

12




Semester Core Courses Discipline GE SEC Ability
Selective Enhancement
Courses Courses
1 History of India from English / Hindi/
earliest times up to c. Communication
300 CE Or
. Environmental
Second Discipline Science
English/ Hindi/MIL-I
(Communicating
Culture: Tellings,
Representations and
Leisure)
2 History of India c. English / Hindi/
300 to 1200 MIL
Second Discipline Comml(l)nication
r
(Communicating Science
Culture: Tellings,
Representations and
Leisure)
3 History of India c. Choice of
1200-1700 SEC I
. papers
Second Discipline
English/ Hindi/MIL-
II (History of
Inequalities)
4 History of India c. Choice of
1700-1950 SECII
. papers
Second Discipline
English/ Hindi/MIL-
II (History of
Inequalities)
5 Choice of DSE | Choice of | Choice of
I-A papers GE I papers | SEC III
) papers
Choice of DSE
I-B papers
6 Choice of DSE | Choice of | Choice of
II-A papers | GE II papers | SEC IV
) papers
Choice of DSE
II-B papers
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7. Courses for BA History Programme

Core Courses:

CC I: History of India from earliest times up to c. 300 CE
CC II: History of India, c. 300 to 1200

CC III: History of India, c. 1200-1700

CC IV: History of India, c. 1700-1950

Discipline Specific Electives:

DSE I: Europe from the Middle Ages to the Renaissance (7™ to the 16™ century)
DSE II: Economy and Politics: Histories of Capitalism and Colonialism -I

DSE III: Issues in Twentieth Century World History -1

DSE 1V: History of Europe 1500-1848

DSE V: Economy and Politics: Histories of Capitalism and Colonialism-II

DSE VI: Issues in Twentieth Century World History - 11

Generic Electives

GE I: Women in Indian History

GE II: Gender in the Modern World

GE III: Culture and Everyday Life in India
GE IV: Nature in Human History

GE V: Investigating Inequalities

GE VI: Delhi through the Ages

Skill Enhancement Courses

SEC I: Heritage and Tourism

SEC II: Introduction to Art in the Indian Subcontinent

SEC II: History and Archaeology

SEC IV: Archives and Museum

SEC V: Popular Culture

SEC VI: Language, Literature and Region in Early Modern Times

14



SEC VII: Understanding Text, Rituals and Orality in Indian History
SEC VIII: Radio and Cinema in India: A Social History

In Lieu of MIL: (Also offered to students of B.Com. programme)

In Lieu I: Communicating Culture: Tellings, Representations and Leisure

In Lieu II: History of Inequalities
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7.1 Course Learning Objective

The three year undergraduate History Programme offered by the Department of
History in various colleges of the University of Delhi aims to familiarise students with
significant developments in the history of South Asia and certain other parts of the
world, through different time periods. While the primary focus remains on the Indian
subcontinent, students also study about other parts of the world, European as well as
non-European. The course aims to make the students challenge the idea of history as
seamless, or historical knowledge as fixed/finished product that the textbooks at the
school level create. It seeks to expose the students to various problems and conflicts
that are an inherent part of the historical exercise of reconstructing the past. The
purpose is to sensitize students to the existence and desirability of multiple
perspectives through which knowledge about past is constructed. Probably the most
important goal is to enable students to cultivate a historically sensitive way of thinking
with due regard to time, place, context and roles of human agencies involved. Thus, the
students are encouraged to think critically, analyze different perspectives and actively
process information about the past rather than become passive recipients of singular
historical knowledge. In the process of helping them achieve the above goals, we hope
to enable them to engage critically with the major strands of historical scholarship in
the field, available in secondary texts. By the end of the three years of the B.A.
programme, students would have obtained a fundamental grounding in some of the
important issues that crop up in a historian’s reading and interpretation of primary
sources. Certain thematic courses like those on gender and environment are designed
to sensitise students to contemporary concerns and equip them with the theoretical

foundations so that they can formulate and pose relevant questions to the sources.

In the course of their engagement with historical material, we also aim to equip
students with an 'appropriate' vocabulary of the discipline, such that they may be able
to articulate their own complex ideas regarding various themes in History. It is our
attempt that students achieve this objective through systematic reading and class
lectures and through feedback on their written work — essays, project/research papers,

etc. as well as in the oral form — presentations, debates, discussions, etc. It is our
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intention to train students to formulate cogent arguments, presenting the necessary
evidence to establish these, all based on a training in the rigorous methods of the

discipline of History.

Besides these objectives regarding the intellectual development of the pupil, the larger
goals of this programme are those that are common to any other educational
programme, particularly in the field of humanities and social sciences. These are goals
such as developing a sense of active citizenship, making responsible political choices
and democratic conduct in public life. The programme also aims to enable them to
intervene meaningfully in debates regarding matters of public concern, while
developing the ability to generate public opinion on the same. The objective is also to
inculcate a humanitarian spirit within learners, such that they may develop empathy

and compassion, while being discerning critical thinkers, all at the same time.

Graduates of the B.A. Programme do branch out to different spheres of knowledge,
and domains of professional work, besides pursuing higher studies within the
discipline. It is expected that besides the skills specific to the discipline, these wider
life skills of argumentation and communication, attitudes and temperaments, would

ultimately enable learners to live rich, productive and meaningful lives.

7.2 Course Learning Outcomes
After completing the undergraduate programme in B.A. Programme with History, the

student is expected to —

A. Construct historical narratives

e Describe significant developments within the historical contexts, covered in the
syllabus,

e Identify and analyse the significance of historical changes that take place within a
society or culture,

e Explain the patterns of such transitions,

e Assess patterns of continuities within such historical contexts.

B. Formulate arguments based on a historiographical engagement

17



Formulate, sustain, and justify a historical argument,

Support and establish such arguments with historical evidence drawn mainly from
secondary sources,

Situate historical arguments within a larger scholarly narrative,

Explain that while chronology and knowledge of the basic facts of history are
necessary, the study of history involves critical evaluation and processing of those
facts to arrive at coherent interpretations of the past,

Exhibit a familiarity with ‘the historian’s craft’ — methods and rigours of the

discipline.

. Engage with scholarly writings and presentations

Abstract the main arguments/concepts/ideas embedded in scholarly writings in
History,

Comprehend, and explain the structure of arguments and claims made in such
writings,

Note the empirical evidence used to establish such claims.

. Answer questions, write essays and research papers

Synthesize arguments and facts culled from scholarly writings,

Articulate a persuasive and well-structured historical argument on the basis of such
synthesis,

Employ multiple forms of evidence in this historical argument,

Formulate relevant and meaningful historical questions,

Write clear, cogent, and well — researched essays and academic papers, to make an
argument based on appropriate evidence about a selected topic or question in
history, avoiding plagiarism,

Use proper citations and footnotes within formal written assignments,

Deliver presentations based on such well — researched material orally as well,

Participate in debates and other forms of verbal historical discussion.

Work collaboratively

18



e Make presentations,

e Listen attentively to presentations made by peers,

e Participate in discussion and ask thoughtful questions,

e Provide formal feedback to peers in the course of such discussion,

e Learn the formal protocol of academic engagement in a seminar and conference.

7.3 Course Teaching-Learning Process

The pedagogic methods adopted for the B.A. History Programme involves direct
lectures, tutorial discussions, as well as technology-supported presentations. We
believe that education is interactive and all sessions between students and teachers are

based upon reciprocity and respect.

1) The lectures (of one hour each) delivered to one whole class at a time systematically
deal with the themes of the syllabus. This constitutes the core of the teaching-learning
process. The students are provided with bibliographic references and encouraged to go
through at least some readings so that they could be more interactive and ask more

relevant questions in the class.

2) For tutorials, the class is divided up into smaller groups of eight to ten students who
interact with the respective teacher once every week for each course. Teaching in the
tutorial sessions is customized to the specific needs of the individual students, where
the latter can raise a series of questions ranging from what s/he could not follow in the
class, the everyday implications of what the teacher said in the lectures or what the
student read in a prescribed reading, and so forth. Indeed, tutorial discussions are a
crucial and indispensable part of the teaching learning process of B.A. History
Programme offered in colleges. This is the site where the teachers and students are able
to establish a more relaxed relationship that go a long way in creating the ideal
atmosphere for free and fearless exchange of ideas and information. Tutorials are also
the place where a teacher may keep an eye over the social dynamics among the
students and ensure that nobody feels marginalized or side-lined in the class due to

gender, region, class or any other reason.

3) Wherever needed, teachers use audio-video based technological devices (e.g. Power

Point) to make their presentations more effective. Some courses require that students
19



see a documentary or feature film and course themes are structured so that discussions
of these will further nuance the critical engagement of students with ideas introduced

in their textual materials.

7.4 Assessment Methods
Graded assessment of all papers is broadly carried out in two forms:

a) There is an end of semester [theory] examination which covers the entire syllabus.
Students are asked ten questions and are required to answer five in three hours. The

end of semester examination comprises 75% of the final grade.

b) The second assessment is through internal evaluation of term papers, presentations,
exams, and project work which is carried out throughout the term and comprises 25%

of the final grade.

8 Keywords

History, History of India, World History, History of Europe, History of Ancient India,
History of Medieval India, History of Modern India, Political History, Social History,
Economic History, Cultural History, Archaeology, Gender, Art, Anthropology,
Languages, Literatures, Environment Studies, Cinema, Music, Documentaries, Radio,
Fieldwork, Museums, Archives, Chronicles, Inscriptions, Monuments, Coinage,
Heritage, Historiography, Historical Analysis, Interdisciplinary studies, Caste, Class,
Religion, Agrarian Economy, Maritime Trade, Taxation, Ideology, Antiquity, Early
Medieval, Early Modern, Modernity, Periodisation, Women, Masculinity, Peasantry,
Merchants, Kingship, Feudalism, Reformation, Despotism, Absolutism, Renaissance,
Enlightenment, Humanism, Capitalism, Colonialism, Imperialism, Fascism,
Democracy,
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Discipline Core Courses
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Core Course I
History of India from the earliest times up to ¢. 300 CE

Course Objectives:

This course explores various stages and processes of Indian history from prehistoric period to
early historic centuries. It examines the historiographical shifts pertaining to what is termed as
‘Ancient/early’ India. Underlining the pan-Indian historical changes, it also focuses on regional
diversities. The varied experiences in the Indian subcontinent can be seen in archaeological
cultures and questions concerning literacy, nature of state formation and attendant cultural
growth.

Learning Outcomes:

On successful completion of this course, students will be able to:
e Delineate changing perceptions on ‘Ancient/early’ India.

e Explain the importance of archaeological sources for study of proto-history and recognize
the belated growth of literacy.

e Distinguish between civilization and culture, particularly in the context of first ever
civilization in the Indian subcontinent.

¢ Outline the key features of the first ever empire under the Mauryas.
e Locate the shift of historical focus from Gangetic belt to newer areas.

e Discuss the processes of assimilations of people and ruling houses from outside the
Indian subcontinent in to the mainstream.

Course Content:

L. Interpreting Ancient India; survey of sources

II. Prehistoric Cultures: Palaeolithic, Mesolithic, Neolithic; rock art

III.  Harappan Civilization:Origin and extent, town planning, economy, society and religion,
decline and continuity. Chalcolithic cultures

IV.  Vedic Culture:polity, economy, society and religion. Beginnings of the iron age;
Megalithic cultures

V. Post-Vedic Period:material and social changes, Mahajanapadas and the rise of Magadha,
Buddhism and Jainism: doctrines; spread

VI. The Mauryan Empire:state and administration, society, economy, Ashoka’s Dhamma,

decline, art and architecture
VII. The Far South:Tamilakam; polity, economy and society

22



VIII.

Post-Mauryan age with special reference to Satavahanas and Kushanas: polity,
economy, society, culture

ESSENTIAL READINGS AND UNIT-WISE TEACHING OUTCOMES:

Unit L. In this Unit the students shall be introduced to the varied sources used for writing history

of ancient India. Key interpretations stemming from historians’ use of such sources shall be
discussed. (Teaching Time: 2 weeks approx.)

Thapar, Romila. (2002). Early India from the Origins to AD 1300. New Delhi: Penguin.
I, UTHAT, (2008). TEHAFTART: TFAH 1300 = TF. [RETHTARGEATEIHIIATAT,
IESEUECIEDIER M

Singh, Upinder. (2013). A History of Ancient and Early Medieval India: From the Stone
Age to the 12" century. New Delhi: Pearson.

firg, Sz, (2016). TR TEEAR TN TATCARTSAETE: AYTITIHT 124 T9TaTedias, fReeivs:
IEREGEH

AT, 1. UA. TaHH. TH. AT (2000). THAARAHRE G, Goet: REATeaaamamag =,
et ferata=mes, e,

Sharma, R. S. (1995). Perspectives in Social and Economic History of Early India. New
Delhi: Munshiram Manoharlal.

ort, ST, TH.  (2000).  YRETENTIARTSIIHRATHTATOHS g . R
IEE R AR RIE I ER R EEIE I E DI R

Unit II. This Unit shall familiarize the students with the essential features of early human
societies and help them distinguish between various subsistence patterns and material cultures of
these societies. (Teaching Time: 2 weeks approx.)

Jain, V. K. (2006). Pre and Protohistory of India. New Delhi: D.K. Printworld.

S, . %, (2008). ARARIINTAEIFSETasdgE: THaadiad. dsfaedt: D.K.
Printworld.

Singh, Upinder. (2013). A History of Ancient and Early Medieval India: From the Stone
Age to the 12" century. New Delhi: Pearson.

g, 3fiw=T. (2016). THAUAHTSAAFTAATLARTSAZTE: HATATORT 12 9aTedtah, faeeias:
IERISES

Allchin, Bridget and Raymond Allchin. (1997). Origins of a Civilization: The Prehistory
and Early Archaeology of South Asia. New Delhi: Viking.

Unit III. This Unit shall introduce students to one of the earliest urban civilizations in Asia of

the Indian subcontinent. The unit shall also provide an overview of other material cultures.
(Teaching Time: 2 weeks approx.)

23



Ratnagar, Shereen.(2001). Understanding Harappa: Civilization in the Greater Indus
Valley. New Delhi: Tulika.

Allchin, Bridget and Raymond Allchin. (1997). Origins of a Civilization: The Prehistory
and Early Archaeology of South Asia. New Delhi: Viking.

g, 3fiw=2. (2016). THATAHTSAAFTAATLARTSAZTE: HATIATORTS 12 9aTedtah, faeeias:
IERISES

JIfe AT, *. . SAHTHTIHTEF . (2003). Rregaerdr. adse: IueaaaigdaeT,
genfarquagaiafaaaer.

Jain, V. K. (2006). Pre and Protohistory of India. New Delhi: D.K. Printworld (Chapter
on Chalcolithic Cultures).

o

S, AT F. (2008). WRAHRTINIAETEACATS g, Uhaadarsd. Asieedl: D.K.

Printworld (SEFaTrqereqTIqramora i)

Unit IV. This Unit shall provide the students a detailed overview of the evolving cultural
traditions, socio-economic structures and political formations in the northern Indian
subcontinent. The Unit shall also discuss the advent of material cultures and communities that
developed the use of iron technology in the northern and southern parts of the subcontinent.
(Teaching Time: 2 weeks approx.)

Sharma, R. S. (1995). Perspectives in Social and Economic History of Early India. New
Delhi: Munshiram Manoharlal.

ort, WM. TE.  (2000). ITRIBTRATIARTATIFATATAIOIFS (AgE.  Reer:
RamTerRERE e, fReeitasata=me.

Jha, D. N. (2004). Early India: A Concise History. Delhi: Manohar.

Chakravarti, Ranabir. (2010). Exploring Early India Up to C. AD 1300. New Delhi:
MacMillan.

=Tl TOTEIT. (2012). AA S (A2 ArfeehTe, TEfeed: Afuzsrsherd.

Jain, V. K. (2006). Pre and Protohistory of India. New Delhi: D.K. Printworld.

S, AT . (2008). ATRARTITTAEIHSITATSAgTE: THsaarad. qsraeadl: D.K.

Printworld.

Unit V. This unit shall familiarize the students with major social transformations that unfolded

from

roughly c¢. 600 BCE to c. 200 BCE. (Teaching Time: 2 weeks approx.)

R. S. Sharma. (1983). Material Culture and Social Formations in Ancient India. New
Delhi: Macmillan.

Jha, D. N. (2004). Early India: A Concise History. Delhi: Manohar.

Thapar, Romila. (2002). Early India from the Origins to AD 1300. New Delhi: Penguin.
JTIY, AT, (2008). TARTAMARA: TTFAH 1300 5. TF. [doal: BaATeImwI=aaHeTad,
ESElIECIER IR
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e AT, EI. UA. TaH*. TH. AT (2000) STHAARAHE M. fGwtl: BaAramaaaa e,
feeetfarsateamme, .

Unit VI. This Unit shall introduce students to the evolving administrative framework, social
structure, economy and cultural life of one of the earliest empires of the Indian subcontinent.
(Teaching Time: 2 weeks approx.)

e Thapar, Romila. (2012). Ashoka and the Decline of the Mauryas, third edition, New
Delhi: Oxford University Press.

o JTUT, TTHAT. (2005). TLTFHATH FATHTSTFRTIAA, Taweit; Taforedt.

e Chakravarti, Ranabir. (2010). Exploring Early India Up to C. AD 1300. New Delhi:
MacMillan.

o TFHAC, TN, (2012). ATRA TS AGTE: ATRHTA. A (Qoe [ AL UEeAHEAT,

Unit VII. This Unit shall familiarize the students with important social transformations and
cultural traditions that developed within communities settled the southern reaches of the Indian
subcontinent. (Teaching Time: 2 weeks approx.)

e Karashima, Noborou (Ed.). (2014). A Concise History of South India. New Delhi: Oxford
University Press.

o Singh, Upinder. (2013). 4 History of Ancient and Early Medieval India: From the Stone
Age to the 12" century. New Delhi: Pearson.

o fiE, M=z, (2016). ITHTUTATRETHTA TALARTEIARTH: FATITITHRTA 128 eraredias, Reaids:
IERISES

Unit VIII. This Unit shall discuss the key features of polities and material life that emerged in
the period c. 100 BCE to c. 300 CE, using the case studies of the Satavahanas and Kushanas.
(Teaching Time: 2 weeks approx.)

e Sharma, R.S. (2015). Aspects of Political Ideas and Institutions in Ancient India. Delhi:
Motilal Banarasidas.

e 9THT, ATT.UA. (1990). ITH AT AR AALTATHEATY, T faoeil: THTATHRTLA,
e Chakravarti, Ranabir. (2010). Exploring Early India Up to C. AD 1300. New Delhi:
MacMillan.

o THA, TN, (2012). AT TS TAGTE: ATTSHTA. A (Qoe [ AL UEeAHEAT.

Suggested Readings:
e Basham, A.L. (1967). The Wonder That Was India. New Delhi: Rupa & Co.
e Thapar, Romila. (2013) Cultural Pasts: Essays in Early Indian History. New Delhi:
Oxford University Press.
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e Kosambi, D. D. (1975). 4An Introduction to the Study of Indian History. New Delhi:
Popular Prakashan.

e Ray, H. P. (1986). Monastery and Guild: Commerce under the Satavahanas. New Delhi:
Oxford University Press.

e Chakrabarti, Dilip K. (2006). The Oxford Companion to Indian Archaeology: The
Archaeological Foundations of Ancient India, Stone Age to AD 13" Century. New Delhi:
Oxford University Press.

e Lahiri, Nayanjot. (2002). The Decline and Fall of the Indus Civilization. New Delhi:
Permanent Black.

e Ray, Niharranjan. (1975). Maurya and Post-Maurya Art: A Study in Social and Formal
Contrasts. New Delhi: Indian Council of Historical Research.

e Moorti, Udayaravi S. (1994). Megalithic Culture of South India. Varanasi: Ganga Kaveri.

e Gurukkal, Rajan. (1995). “The Beginnings of the Historic Period: The Tamil South” in
Romila Thapar (Ed.), Recent Perspectives of Early Indian History. Bombay: Popular
Prakshan.

Teaching Learning Process:

Classroom teaching should be supported by group discussions or group presentations on specific
themes/readings. Adequate emphasis shall be given during the lectures to what is broadly meant
by the historical approach and the importance of historicising various macro and micro-level
developments/phenomena. Interactive sessions through group discussions or group presentations
shall be used to enable un-learning of prevailing misconceptions about historical developments
and time periods, as well as to facilitate revision of issues outlined in the lectures. Supporting
audio-visual aids like documentaries and power point presentations, and an appropriate field-visit
will be used where necessary.

Assessment Methods:

Students will be regularly assessed for their grasp on debates and discussions covered in class.
Two written submissions; one of which could be a short project, will be used for final grading of
the students. Students will be assessed on their ability to explain important historical trends and
thereby engage with the historical approach.

Internal Assessment: 25 Marks

Written Exam: 75 Marks

Total: 100 Marks

Keywords: Prehistory, Chalcolithic, Megalithic, Mahajanapadas, Empire, Dhamma, Tamilakam
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Core Course 11

History of India, c. 300 to 1200

Course Objectives:

This course broadly covers from the last phase of early historic centuries to the early medieval.
Considered as a watershed, Gupta period was known for beginnings of some historical changes
that were likely to dominate the next five-six centuries. This course aims to underline and
analyze how these changes in the all Indian provide important bases understanding transition to
medieval period. This period of transition, called ‘early medieval’ seeks to examine regional
manifestations.

Learning Outcomes: On successful completion of this Course, the students will be able to:

e Identify the historical importance of the accelerated practice of land grants issued by
ruling houses.

e Delineate changes in the realm of polity and culture; puranic religion; the growth of
vernacular languages and newer forms of art and architecture.

e Contextualize the evolution and growth of regional styles of temple architecture and the
evolving role of these temples as centers of socio-economic and political activities.

Course Content:

Unit-1: Survey of the sources

Unit-II: The Guptas and Vakatakas: State and administration, economy, society,
religion, literature, art

Unit-I11: Changes in the post-Gupta period, characterizing early medieval India

Unit-IV: Vardhanas, Pallavas and Chalukyas: political and cultural developments

Unit-V: Rashtrakutas, Palas and Pratiharas: The tripartite struggle

Unit-VI: Emergence of Rajput states in Northern India: Socio-economic foundations

Unit-VII: The Cholas: State and administration, economy and culture

Unit-VIII:  The Arabs, the Ghaznavids in the northwest, trans-regional exchange

ESSENTIAL READINGS AND UNIT-WISE TEACHING OUTCOMES:

Unit-L. In this Unit the students shall be introduced to the varied sources used for writing history
of ancient India from c. 300 CE onwards. Key interpretations stemming from historians’ use of
such sources shall be discussed. (Teaching Time: 2 weeks approx.)

e Sharma, R.S. (1995). “An analysis of land grants and their value for economic history” in
Perspectives in Social and Economic History of Early India. New Delhi: Munshiram
Manoharlal.
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AT TH. M. (2000). AR ATIIRTATIRSATHATHIOIRS (dgre. e
RamTeaE e, RetfeaEemas (YRagemaaraiaasean)

Chopra, P. N. (Ed.). (1973). “Source Material of Indian History” (relevant section). in
The Gazetteer of India, Vol. Two: History and Culture. New Delhi: Publications
Division.

Singh, Upinder. (2013). 4 History of Ancient and Early Medieval India: From the Stone
Age to the 12" century. New Delhi: Pearson.

Sfiefdiz. (2016). EEVHHMUAHERETRA MARARISA,  TATUTHA 7 2AT9raTea as.
feefias: g

Unit II. This Unit shall introduce students to the evolving state formation, administrative
framework, social structure, economy and cultural life of two important and vast empires that
emerged in the mid-third century CE. (Teaching Time: 2 weeks approx.)

Chakravarti, Ranabir. (2010). Exploring Early India Up to C. AD 1300. New Delhi:
Macmillan.

=Twadl, A, (2012). ARAAEAEE. ARHe A aedl: A TasdFeard.

Sharma, R.S. (2015). Aspects of Political Ideas and Institutions in Ancient India. Delhi:
Motilal Banarasidas.

oo o

9THT, ATT.TH. (1990). ITHAATLAHLTSA AR AFLUATGEITT, TS faoel: TTHHATHTL,

EE *
Jha, D. N. (2004). Early India: A Concise History. Delhi: Manohar.

Unit III. This Unit shall introduce students to the evolving state formation and socio-economic
transformations that debated by historians and used to distinguish the early medieval period in
the Indian subcontinent. (Teaching Time: 2 weeks approx.)

Chattopadhyaya, B. D. (1994). “Introduction.” The Making of Early Medieval India. New
Delhi: Oxford University Press.

Sharma, R. S. (2001). Early Medieval Indian Society: A Study in Feudalization. Delhi:
Orient Longman.

I, . TH.  (2009). TAHARIAARARETHAOATSTHICEERT.  faeedis:
LTSI HAARTLAA.

Champakalakshmi, R. and B. D. Chattopadhyaya. (1995). Chapters on state and economy

In Romila Thapar (Ed.), Recent Perspectives of Early Indian History. Bombay: Popular
Prakshan.

Unit IV. This Unit shall provide an overview of important political developments between the
8™ to 10" centuries CE. (Teaching Time: 2 weeks approx.)

Devahuti, D. (1999). Harsha: A Political Study. New Delhi: Oxford University Press,
third edition.

Harle, J.C. (1994). The Art & Architecture of the Indian Subcontinent. PLACE: Yale
University Press.

Sharma, R.S. (2005). India’s Ancient Past. New Delhi: Oxford University Press.
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e [Karashima, Noborou (ed.). (2014). A Concise History of South India. New Delhi: Oxford
University Press.

Unit V. This Unit shall introduce students to the evolving state formation of post-Gupta polities.
(Teaching Time: 2 weeks approx.)

e Mazumdar, R. C. (1952). ‘Chapter 5’ Ancient India. Delhi: Motilal Banarsidas, Book III.

e =, E.  UA. UaHs. u¥. #fmed. (2000). TEEAERawEegE. R
Rdrmermsriaaearem, Renfeatammem, @,

e Thapar, Romila. (2002). Early India from the Origins to AD 1300. New Delhi: Penguin.

o JqTYY, TTHAT. (2008). TEHRTAAATRA. YFAE 7300 5. T%. foodtt: Fdwrerasai-aaasarT,
IEEIECIERIER

e Chakravarti, Ranabir. (2010). Exploring Early India Up to C. AD 1300. New Delhi:
Macmillan.

o A, WEIL. (2012). wdtasida™. e agfeed: MiuasrFear.

Unit VI. This Unit shall introduce students to another important case study of state formation in
the medieval period. The nature of evolving Rajput polity, social structure and economic
developments shall be discussed. (Teaching Time: 2 weeks approx.)

e Chattopadhyaya, B. D. (1994). The Making of Early Medieval India. New Delhi: Oxford
University Press (Chapter on origins of the Rajput).

e AT, . TA. UIHH UH. A\ (2000).  STHAARAEEAEE.  fEod:
RamTeEE e, Retfataenas, s,
e Singh, Vipul. (2009). Interpreting Medieval India, Vol. I. New Delhi: Macmillan.

Unit VII. This Unit shall introduce the students to another important case study of state
formation in the medieval period in southern reaches of the Indian subcontinent. The nature of
evolving Chola polity, social structure, economy and cultural developments shall be discussed.
(Teaching Time: 2 weeks approx.)

e Singh, Upinder. (2013). A History of Ancient and Early Medieval India: From the Stone
Age to the 12" century. New Delhi: Pearson.

o fHg, 3fUmz. (2016). YHAUAALEIHARAMATRARIS A, HATUTIRTA 7 24T9TaTaaia .
feeehivs: oo

e Karashima, Noborou (Ed.). (2014). A Concise History of South India. New Delhi: Oxford
University Press.

e Thapar, Romila. (2002). Early India from the Origins to AD 1300. New Delhi: Penguin.

o MY, AM@T.  (2008).  TEAFAEARA.  TEETH 71300 . g% feedTn
I R R R E DR I BRI B D)

Unit VIII. This Unit shall provide students a detailed overview of transregional exchange that
unfolded with the growing presence of the Arabs and Ghaznavids in the northwest region.
(Teaching Time: 2 weeks approx.)

29



e Avari, Burjor. (2013). Islamic Civilization in South Asia: A History of Muslim Power and
Presence in the Indian Subcontinent. London: Routledge (Ch.2).

e Maclean, Derryl N. (1989). Religion and Society in Arab Sind. Leiden: E.J. Brill.

e Flood, Barry Finbarr. (2009). Objects of Translation: Material Culture and Medieval
‘Hindu-Muslim’ Encounter. Delhi: Permanent Black (Ch.1, “The Mercantile
Cosmopolis” and Ch.2, “Cultural Cross-Dressing”)

e Anooshahr, Ali. (2018). “The Elephant and Sovereign: India circa 1000 CE”. Journal of
Royal Asiatic Society. Series 3, pp. 615-44.

Suggested Readings:

e Basham, A. L. (1991). The Origins and Development of Classical Hinduism. Delhi:
Oxford University Press.

e (Chakrabarti, Ranabir. (2007). Trade and Traders in Early India. New Delhi: Manohar.

e Champakalakshmi, R. (2010). Trade, Ideology and Urbanisation: South India 300 BC-
AD 1300. New Delhi: Oxford University Press.

e Dutt, Sukumar. (1988). Buddhist Monks and Monasteries in India: Their History and
Their Contribution to Indian Culture. Delhi: Motilal Banarasidas.

e Goyal, S.R. (1986). Harsha and Buddhism. Meerut: Kusumanjali Prakashan, 1986.

e Huntington, Susan. (1985). The Art of Ancient India: Buddhist, Hindu, Jain. New Y ork:
Weatherhill.

e Kulke, Hermann (Ed.). (1997). “Introduction”. in The State in India 1000-1700. New
Delhi: Oxford University Press. (Oxford in India Readings: themes in Indian History
Series).

e Mazumdar, R. C. (1964). History and Culture of the Indian People, Vol. 1V, Age of
Imperial Kanauj. Bombay: Bhartiya Vidya Bhawan, second edition.

e Stein, Burton. (1980). Peasant, State and Society in Medieval South India. Delhi: Oxford
University Press, 1980.

e Subbarayalu, Y. (1982). “The Chola State.” Studies in History vol. 4 no.2, pp.265-306.

e Veluthat, Kesavan. (2012). The Political Structure of South India. Delhi: Orient
Longman. (second revised edition),

Teaching Learning Process:

Classroom teaching should be supported by group discussions or group presentations on specific
themes/readings. Adequate emphasis shall be given during the lectures to what is broadly meant
by the historical approach and the importance of historicising various macro and micro-level
developments/phenomena. Interactive sessions through group discussions or group presentations
shall be used to enable un-learning of prevailing misconceptions about historical developments
and time periods, as well as to facilitate revision of issues outlined in the lectures. Supporting
audio-visual aids like documentaries and power point presentations, and an appropriate field-visit
will be used where necessary.

Assessment Methods:

Students will be regularly assessed for their grasp on debates and discussions covered in class.
Two written submissions; one of which could be a short project, will be used for final grading of
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the students. Students will be assessed on their ability to explain important historical trends and
thereby engage with the historical approach.

Internal Assessment: 25 Marks

Written Exam: 75 Marks

Total: 100 Marks

Keywords:

Gupta age, early medieval, tripartite struggle, Rajputs, Cholas, Arabs, Ghaznavids, transregional
exchange
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Core Course I11
History of India, c. 1200-1700
Course Objective:

This course provides an analytical study of the history of India from 1200 to 1700 CE. It
introduces students to a thematic study of the main aspects of the period, delineating major
transitions, changes and developments that include the establishment of the Delhi Sultanate, the
Mughal state, Vijayanagara and Rajput polities, encompassing political, administrative, cultural
and economic aspects. Through select regional case studies the course also underlines the inter-
connectedness of the subcontinental region in its transition to the Early Modern period.

Learning Outcomes:

After the successful completion of this Course, the students will be able to:

e Identify the major political developments in the History of India during the period between
the thirteenth and the seventeenth century.

e Outline the changes and continuities in the field of culture, especially with regard to art,
architecture, bhakti movement and Sufi movement.

e Discuss the economic history of the period under study in India especially, where agrarian
production and its implications are concerned.

e Delineate the development of trade and urban complexes during this period.

Course Outline:

Unit I. Foundation, expansion and consolidation of the Sultanates of Delhi ¢.13™ to 15th

century: Expansion; /gfa system; administrative reforms; nobility
Unit I1. Regional political formations: Vijayanagara

Unit III. Foundation, expansion and consolidation of the Mughal State, c.16™ to 17™
century: Expansion and consolidation; Rajputs; Mansabdari and Jagirdari; imperial

ideology; reassessing Aurangzeb
Unit IV. 17th century transitions: Marathas; Sikhs

Unit V. Art and architecture in medieval India: Qutb complex; Vijayanagara (Hampi);

Fatehpur Sikri; Mughal miniature painting
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Unit VI. Society, culture and religion: Bhakti -- Kabir and Mira Bai; Sufism — Nizamuddin
Auliya and Sufism in popular literature from the Deccan: Chakki-Nama and Charkha-

Nama.

Unit VII. Economy and integrated patterns of exchange: Rural and urban linkages; maritime

trade and non-agrarian production

ESSENTIAL READINGS AND UNIT-WISE TEACHING OUTCOMES:

Unit I: This unit would have taught students about the politics, political economy and
administrative transitions under the various Sultanate regimes. (Teaching Time: 3 weeks

approx.)

e Jackson, P. (2003). The Delhi Sultanate: A Political and Military History. Cambridge:
Cambridge University Press.

e Ray Chaudhuri, T and I. Habib (Ed.). (1982). The Cambridge Economic History of India,
Vol.1: ¢1200-1750. Delhi: Orient Longman, pp. 45-101.

e Habib, L. (2003). Madhyakalin Bharat ka Arthik Itihas ek Sarvekshan. Delhi: Rajkamal.

e Habib, I. (Ed.). (1981-2003). Madhyakalin Bharat, 7 volumes. Delhi; Rajkamal.

e Verma, H.C. (ed.). (2003). Madhyakalin Bharat, Bhag [1&2, Delhi: Hindi Madhyam
Karyanvan Nideshalaya, Delhi University.

o Kumar, Sunil. (2014). “Bandagi and Naukari: Studying Transitions in Political Culture
and Service under the North Indian Sultanates, 13M-16™ centuries” in Francesca Orsini
and Samira Sheikh, (Eds.), After Timur Left: Culture and Circulation in fifteenth century
North India. Delhi: Oxford University Press, pp. 60-108.

Unit II: This unit introduces students to recent historiography on the politics, society and
economy of the Vijayanagara state. While learning about the historical details of the
Vijayanagara state they will also be introduced to the role of rituals and cultural representations
in the reproduction of power in the Vijayanagara state. (Teaching Time: 2 weeks approx.)

e Stein, Burton. (1989). The New Cambridge History of India 1.1, Vijayanagara
Cambridge: Cambridge University Press.

e Fritz, John M. (1986). “Vijayanagara: Authority and Meaning of a South Indian Imperial
Capital”. American Anthropologist, New Series, vol. 88 no.1, pp. 44-55

e Sinopoli, Carla. (2003). Political Economy of Craft Production: Crafting empire in South
India c.1350-1650. Cambridge: Cambridge University Press. (“The South Asian State”
and “Vijayanagara: The Historical Setting”)

e Wagoner, Phillip B. (1996). “Sultan among Hindu Kings: Dress, Titles, and the
Islamicization of Hindu Culture at Vijayanagara”. Journal of Asian Studies, vol.55 no.4,
pp- 851-80.
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Unit III: This unit will teach students about the complex political, cultural and social world
constructed under the Mughal regime. It will also introduce students to the diverse ways in which
Mughal imperial ideology came to be constructed and also to the various historiographical
debates on Aurangzeb. (Teaching Time: 3 weeks approx.)

e Alam, M., and S. Subrahmanayam. (1998).The Mughal State 1526-1750. Delhi: Oxford
University Press.

e Richards, J F. (1996). The New Cambridge History of India: The Mughal Empire.
Cambridge: Cambridge University Press.

e Ray Chaudhuri, T. and 1. Habib. (Eds.). (1982). The Cambridge Economic History of
India, Vol.1: c1200-1750. Delhi: Orient Longman, pp. 163-192.

e Bhargava, Meena. ed. (2010). Exploring Medieval India: Sixteenth to the Eighteenth
centuries, Delhi: Orient Blackswan.

e Habib, L. (Ed.). (1997). Akbar and his India, Delhi: Oxford University Press.

e Habib. L. (Ed.). (2016). Akbar aur Tatkalin Bharat, Delhi: Rajkamal Prakashan Samuh.

e Verma, H.C. (Ed.). (2003). Madhyakalin Bharat, Bhag [1&2, Delhi: Hindi Madhyam
Karyanvan Nideshalaya, Delhi University.

e Ali, M. Athar. (1996). Mughal Nobility under Aurangzeb, Delhi: Oxford University
Press.

e Habib, 1. (1999). The Agrarian System of Mughal India, 1554-1707. Delhi: Oxford
University Press.

e Trushke, Audre. (2017). Aurangzeb: The Man and the Myth, Delhi: Penguin.

e Butler-Brown, Katherine. (2007). “Did Aurangzeb Ban Music? Questions for the
historiography of his reign,” Modern Asian Studies vol. 41 no.1, pp. 77-120.

Unit IV: In this unit students will learn about the emerging political formations in the Deccan
and the Punjab plains. Through a study of the Marathas and Sikhs they would develop a better
understanding of how the competition for resources in the seventeenth century contributed to the
emergence of a new body of elites with political aspirations. (Teaching Time: 2 weeks approx.)

e Gordon, S. (1993).The New Cambridge History of India: The Marathas, 1600-1818.
Cambridge: Cambridge University Press.

e Wink, Andre. (1986). Land and Sovereignty in India: Agrarian Society and Politics
under the Eighteenth Century Maratha Svarajya. Delhi: Orient Longman, pp. 51 — 65.

o Grewal, J.S. (1986). The New Cambridge History of India: The Sikhs. Delhi: Cambridge
University Press.

e Singh, Chetan. (1991). Region and Empire: Punjab in the Seventeenth Century. Delhi:
Oxford University Press.

Unit V: This unit introduces students to the architectural and painting traditions in the medieval
period. The student will learn the political and artistic contributions of patrons, painters,
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architects and artisans in the development of artistic representations of this period. This will be
achieved through a series of case studies of a mosque (the Qutb Complex), imperial cities
(Fatehpur Sikri and Hampi) and Mughal miniature paintings. (Teaching Time: 2 weeks

approx.)

e Asher, Catherine B. (1992). The New Cambridge History of India, The Architecture of
Mughal India, Part 1, Vol. 4, Cambridge: Cambridge University Press, pp. 39-98 (Ch.3,
“The Age of Akbar”)

e Koch, Ebba. (2001). Mughal Art and Imperial Ideology.: Collected Essays. Delhi: Oxford
University Press. pp. 1-11 & 130-162.

e Desai, Vishaka N. (1990). “Painting and politics in Seventeenth Century North India:
Mewar, Bikaner and the Mughal Court.” Art journal vol. no.4, pp.370-378.

e Verma, Som Prakash. (2009). Interpreting Mughal Painting: Essays on Art, Society, and
Culture. Delhi: Oxford University Press.

Unit VI: This unit would have taught students about the cultural traditions in the medieval
period with special reference to Kabir and Mirabai, and Nizam al-Din Auliya and popular mystic
literature from the South. (Teaching Time: 2 weeks approx.)

e Charlotte Vaudeville. (2007). A Weaver named Kabir. Delhi: Oxford University Press.

e Schomer, Karine and W.H. McLeod. (Eds.). (1987). The Sants Studies in Devotional
Traditions in India. Delhi, Motilal Banarasidas.

e Hess, Linda. (1983). "The Cow is Sucking at the Calf's Teat: Kabir's Upside-Down
Language."History of Religions vol. 22, pp. 313-37.

e Hawley, John Stratton. (2005). Three Bhakti Voices, Mira Bai, Kabir and Surdas in their
Times. Delhi: Oxford University Press.

o  Manushi (1989). Special Issue. Nos. 50-51-52 (Jan-June). (Madhu Kishwar, Ruth Vanita
and Parita Mukta articles on Mirabai.)

e Digby, Simon. (1986). “The Sufi Shaikh as a Source of Authority in Medieval India”.
Purusartha (Islam and Society in Medieval India) vol. 9, pp. 57-77.

e FEaton, Richard M. (1974, 2000). “Sufi Folk Literature and the Expansion of Islam,”
History of Religion vol. 14, pp.117-127. (Also available as Essays on Islam and Indian
History. Delhi: Oxford University Press, pp.189-199.)

e Pinto, Desiderio S.J. (1989). “The Mystery of the Nizamuddin Dargah: The Account of
Pilgrims” in Christian W Troll (ed.) Muslim Shrines in India. Delhi: Oxford University
Press, pp.112-124.

e Lawrence, Bruce B. (1986). “The Earliest Chishtiya and Shaikh Nizam al-Din Awliya.”
in R E Frykenberg, (Ed.). Delhi Through the Ages. Delhi: Oxford University Press,
pp.104-128.

Unit VII: Students will learn about the gradual integration of agricultural and artisanal
productionin this unit. The establishment of circuits of exchange gradually tied rural, qasbah and
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city production, a process that will be charte from the medieval into the early modern period.
They will also be expected to develop an understanding of the Indian Ocean trade and its impact
on South Asian economy. (Teaching Time: 2 weeks approx.)

e Ray Chaudhuri, T and 1. Habib. (Eds.). (1982). The Cambridge Economic History of
India, Vol.1: c1200-1750. Delhi: Orient Longman, pp. 214-434

e Chandra, Satish. (2005). Religion, State and Society in Medieval India: Collected Works
of Nurul Hasan. Delhi: Oxford University Press, pp. 173-278.

e Bhargava, Meena. (Ed.). (2010). Exploring Medieval India: sixteenth to the eighteenth
centuries. Delhi: Orient Blackswan

e Prakash, Om. (1998). The New Cambridge History of India: European Commercial
Enterprise in Pre-Colonial India. Delhi: Cambridge University Press

e Gupta, Ashin Das and M.N. Pearson. (1997) India and the Indian Ocean 1500-1800.
Delhi: Oxford University Press.

Suggested Readings:

e Asher, Catherine B. and Cynthia Talbot. (2006). India before Europe. Cambridge:
Cambridge University Press.

e Aquil, Raziuddin. ed. (2010). Sufism and Society in Medieval India. Delhi: Oxford
University Press.

e Chandra, S. (2004). Medieval India: From Sultanate to the Mughals, Part 1&2. Delhi:
Haranand Publications.

e Chandra, S. (2004). Madhyakalin Bharat: Sultanate se Mughal tak, Bhag 1& 2. Delhi:
Jawahar Publishers.

e Chandra, S. (2007). History of Medieval India (800-1700). Delhi: Orient Longman.

e Chandra, S. (2007). Madhyakalin Bharat: Rajniti, Samajaur Sanskriti, Aathwi se
Satrahvis shtabditak. Delhi: Orient Black Swan.

e Digby, Simon. (2004). “Before Timur came: Provincialization of the Delhi Sultanate
through the fourteenth century.” Journal of the Economic and Social History of the
Orient vol. 47n0.3, pp. 298-356

e Ernst, Carl W. and Bruce Lawrence. (2002).” The Major Chishti Shrines”in Sufi Martyrs
of Love in the Chishti Order in South Asia and Beyond. New York: Palgrave Macmillan,
pp-85-104.

e Flood, Finbarr Barry (Ed.). (2008). Piety and Politics in the Early Indian Mosque. Delhi:
Oxford University Press.

e Eaton, Richard M. (1996). The Sufis of Bijapur, 1300-1700: Social Roles of Sufis in
Medieval India. Princeton: Princeton University Press.

e Faruqui, Munis D. (2012) The Princes of the Mughal Empire, 1504-1719. Cambridge:
Cambridge University Press

e Green, Nile. (2002). Sufis and Settlers in the Early Modern Deccan, Delhi: Oxford
University Press.
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e Habib, L. (2003). Madhyakalin Bharat ka Arthik Itihas Ek Sarvekshan. Delhi: Rajkamal,
2003.

e Habib, L. (Ed.). (1981-2003). Madhyakalin Bharat. 7 volumes. Delhi; Rajkamal.

e Hasan, S. Nurul. (2008). Religion, State and Society in Medieval India. Delhi: Oxford
University Press.

e Khanna, M. (2007). Cultural History of Medieval India. Delhi: Social Science Press.

e Khanna, M. (2012). Madhyakalin Bharat Ka Sanskritik Itihas. Delhi: Orient Black Swan.

o Koch, E. (2013). Mughal Architecture: An Outline of its History and Development (1526-
1858). Delhi: Primus.

e Kumar, S. (2007). The Emergence of the Delhi Sultanate. Delhi: Permanent Black.

e Lefévre, Corinne. (2007). “Recovering a Missing Voice from Mughal India: The Imperial
Discourse of Jahangir (r. 1605-1627) in His Memoirs”, Journal of the Economic and
Social History of the Orient vol. 50 no.4, pp. 452- 489

e Moosvi, Shireen. (1987). The Economy of the Mughal Empire. Delhi: Oxford University
Press.

e Orsini Francesca and Samira Sheikh (Eds.). (2014). After Timur Left: Culture and
Circulation in fifteenth century North India. Delhi: Oxford University Press.

e Rizvi, SAA. (1993). Muslim Revivalist Movements in Northern India during 16th and
17" centuries. Delhi: Munshiram Manoharlal.

e Vaniana, Eugenia. (2004). Urban Crafts and Craftsmen in Medieval India (Thirteenth-
Eighteenth Centuries). Delhi: Munshiram Manoharlal.

e Verghese, Anila. (2002). Hampi. Delhi: Oxford University Press.

Teaching Learning Process:

Classroom teaching on key concepts and discussions on important readings shall be the format.
Supporting audio-visual aids like documentaries and power point presentations will be used
where necessary. Overall, the Teaching Learning Process shall focus on tracing broad historical
trends so that the students develop an overview of the Indian subcontinent during the time period
under study. Given that the students are also pursuing another discipline, the process shall
consistently emphasize what is meant by the historical approach and delineate the
contributions/importance of historical analysis. With an expanding exposure to historical view
points, the BA Programme student shall increasingly imbibe an interdisciplinary approach.

Assessment Methods:

Students will be assessed on the basis of their analytical answers, critical understanding of
historical debates and class room comprehension as well as readings. Two written submissions as
well as at least one presentation will be considered essential for the final assessment of a
student's overall performance.

Internal Assessment: 25 Marks

Written Exam: 75 Marks

Total: 100 Marks
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Keywords:
Delhi Sultanate, Igta System, Nobility, Gujarat Sultanate, Vijayanagara, Mughal State,

Mansabdari, Jagirdari, Imperial Ideology, Marathas, Sikhs, Architecture, Miniature Painting,
Bhakti, Sufism, Agrarian Economy, Maritime Trade
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Core Course IV
History of India, c. 1700-1950

Course Objectives:

This paper provides a thematically arranged overview of the history of India from the beginning
of the eighteenth-century to the making of the republic in 1950. The first two units examine the
British colonial expansion in the eighteenth-century and proceed to discuss the consolidation of
the colonial state power in the political settings of nineteenth-century India. The third unit
critically situates the links between land revenue administration, export-oriented
commercialisation of agricultural production and deindustrialisation and the rampant famine in
colonial India. With a long-term perspective on the ideological, institutional and political
formations, the last four units introduce the major tendencies in the anti-colonial nationalist and
popular movements in colonial and immediate post-colonial India.

Learning Outcomes:

After the successful completion of this Course, the students will be able to:

e Trace the British colonial expansion in the political contexts of eighteenth-century India
and the gradual consolidation of the colonial state power in the nineteenth century.

e Identify the key historiographical debates around the colonial economic policies,
including the land revenue collection, commercialisation of agricultural production, trade
policies and deindustrialisation.

e Delineate and explain the ideological, institutional, and political formations of the anti-
colonial nationalist movement.

e Discuss the colonial context of the emergence of communal politics in India and the
subsequent partition of India.

Course content:

Unit I. India in the 18th century- Background and Debates

Unit I1. Expansion and consolidation of British power: Special reference to Bengal,
Mysore, Maratha and Punjab

Unit II1. Making of the British Colonial Economy:
[a] Land revenue settlements;
[b] Commercialisation of agriculture;
[c] Deindustrialisation;
[d] Drain of wealth
Unit IV. The Revolt of 1857: Causes, nature and consequences
Unit V Social and Religious Reform Movements in Colonial India:
[a] Overview of reformist and revivalist movements in the 19"century;
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[b] Caste Movements (Phule, Sree Narayan Guru, Ambedkar);
[c] Peasant and tribal movements: an overview
Unit VL. Growth of the National Movement, 1858-1947:
[a] Early nationalism and foundation of the Indian National Congress;
[b] A critique of colonialism (moderates, extremists and militant nationalists);
[c] Mahatma Gandhi and mass nationalism: Non-cooperation, Civil Disobedience,
and Quit India movements; relationship between the masses and leaders
Unit VIIL. Development of Communalism and the Partition of India:
[a] An overview of the growth of communalism;
[b] Towards Freedom and Partition

Unit VIII.  Independent India: Making of the Constitution: The evolution of the
Constitution and its Main Provisions; basic features of the Constitution

ESSENTIAL READINGS AND UNIT-WISE TEACHING OUTCOMES:

Unit I. This unit situates the major historiographical debates on the transformation of the Indian
society in the eighteenth-century. (Teaching Time: 2 weeks approx.)

e Bandyopadhyay, Sekhar. (2004). From Plassey to Partition: A History of Modern India.
Delhi: Orient Longman, pp. 1-138.

e Bayly, C.A. (1990). An Illustrated History of Modern India 1600-1947. London: National
Portrait Gallery.

e Bose, S and Ayesha Jalal. (1998). Modern South Asia: History, Culture, Political
Economy. New Delhi: OUP, pp. 38-69.

e Lakshmi Subramanian. (2010). History of India, 1707-1857. Hyderabad: Orient
Blackswan, pp. 1-98.

e Dube, Ishita Banerjee. (2015). A History of Modern India. Delhi: Cambridge University
Press, pp. 2-79.

o SETITEATT, TG, (2012). TATH A AATSIAAH MY AFAARTZA=TE. Hyderabad: Orient

Longman.

o SF, AT, (Ed). (1987). A AFATRARTS A, Delhi:

[ enNEEN Y (ol [N
[Era [HIETHRI AT LTAT, pp. 1-44.

Unit II. This unit discusses the process which led to the expansion and consolidation of the
British colonial power in India with the help of specific case studies. (Teaching Time: 2 weeks

approx.)

e Bandyopadhyay, Sekhar. (2004) From Plassey to Partition. Delhi: Orient Longman, pp.
1-65.

e Mann, Michael. (2015). South Asia’s Modern History: Thematic Perspectives. London:
Routledge, pp. 20-53.
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e Chaudhary, Latika et al. (Eds.). (2016). 4 New Economic History of Colonial India.
London: Routledge, pp. 33-51.

e Chandra, Bipan. (1979). Nationalism and Colonialism in Modern India. Hyderabad:
Orient Longman, pp. 39-125.

o AT, &T. TA. (1995). AMgMAFATRAFRTS (qg ™. New Delhi: S. Chand & Co.
o FIITLAT, T@ET. (2012).ATHHIAATSHAAF. ATHAFATLARTS (A2, Hyderabad: Orient

Longman.

Unit III. This unit provides a critical perspective on the changing patterns of land relations,
agricultural practices, and trade and industry in the Indian sub-continent under the British
colonial rule. (Teaching Time: 2 weeks approx.)

e Bandyopadhyay, Sekhar. (2004). From Plassey to Partition: A History of Modern India.
Delhi: Orient Longman, pp. 82-138.

e Dutt, R.P. (1986). India Today. Calcutta: Manisha, pp. 21-96.

e Mann, Michael. (2015). South Asia’s Modern History: Thematic Perspectives. London:
Routledge, pp. 264-314.

e Bose, S and Ayesha Jalal. (1998). Modern South Asia: History, Culture, Political
Economy. New Delhi: Oxford University Press, pp. 53-69.

e Chaudhary, Latika (et. al. eds.). (2016). A New Economic History of Colonial India.
London: Routledge, pp. 52-66.

e Sarkar, Sumit. 2014. Modern Times: India 1880s-1950s: Environment, Economy and
Culture. Ranikhet: Permanent Black, pp. 106-216.

o  WETTH, WSAETHT (2008). AL MF TR FE fgTe. fawetl: Trorhee.

o SETITEATH, TG, (2012). TATH A AHATSIAAH MY AFAARTZA=TE. Hyderabad: Orient

Longman.

o S[FA, XU, (ed.). (1987). AMYgAFAARTS Mg Delhi: ReaATEAHFR A THAA AT,
pp. 92-95 and 104-178.

Unit IV. This unit elaborates the various aspects of the Revolt of 1857 and understand its impact
on colonial rule and the Indian society. (Teaching Time: 1 week approx.)

e Bandyopadhyay, Sekhar (2004). From Plassey to Partition: A History of Modern India.
Delhi: Orient Longman, pp. 169-183.

e Mann, Michael. (2015). South Asia’s Modern History: Thematic Perspectives. London:
Routledge, pp. 264-314, 55-62.

e Pati, Biswamoy. (Ed.). (2007). The Great Rebellion of 1857 in India: Exploring
transgressions, contests and diversities. London: Routledge, pp. 1-15; 111-128.

e Bose, S and Ayesha Jalal. (1998). Modern South Asia: History, Culture, Political
Economy. New Delhi: Oxford University Press, pp. 70-77.
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e Taneja, Nalini. (2012). “The 1857 rebellion.” in K. N. Panikkar, (Ed.). Perspectives of
Modern Indian History. Mumbai: Popular Prakashan, pp. 93-126.

o FRITEATT, HEY. (2012). TATEIHTANATSIAA: AMYHFATLTHRTSqg™. Hyderabad: Orient
Longman.

o S[FA, AT, (Ed). (1987) sMAaAamzdgrd.Delhi: REATeARSR A THaA AT,
pp. 238-280.

Unit V. This unit discusses the social and religious reform movements and early rural insurgency
in colonial India as a response to British colonialism. (Teaching Time: 2 weeks approx.)

e Bandyopadhyay, Sekhar. (2004). From Plassey to Partition: A History of Modern India.
Delhi: Orient Longman, pp. 139-168; 342-47; 353-356.

e Joshi, V.C. (1975). Rammohun Roy and the process of modernization in India. Delhi:
Vikas. relevant chapters.

e (O’Hanlon, Rosalind. (2012). Caste, Conflict and Ideology: Mahatma Jotirao Phule and
the Low Caste Protest in Nineteenth-Century Western India. Cambridge: Cambridge
University Press, pp. 3-14; 105-134.

e Dube, Ishita Banerjee. (2015). A History of Modern India. Delhi: Cambridge University
Press, pp. 346-360.

o FIITLATT, @@L, (2012). TATEETAATSIAAH, AMgAFATLARTSdg™. Delhi: Orient
Longman, relevant chapters.

o IFA, ATUA. (Ed.). (1987). sMMwHaRaFwsdg™ (BraATeIRRI M aaaaeTd.
Delhi: Delhi University, pp. 190-212.

Unit VI. This unit explores the long-term development of institutions, ideologies and different
groups and individuals that shaped the political fields of the anti-colonial nationalist movement
in the nineteenth and twentieth centuries. (Teaching Time: 2 weeks approx.)

e Sarkar, Sumit. (1983). Modern India 1885-1947. Delhi: Macmillan, pp. 37-298.

e Bandyopadhyay, Sekhar. (2004). From Plassey to Partition: A History of Modern India.
Delhi: Orient Longman, pp. 279-404.

e Chandra, Bipan. (1989). India’s Struggle for Independence. Delhi: Penguin, pp. 170-310.

e Pandey, Gyanendra. (2002). The Ascendancy of the Congress in Uttar Pradesh 1926-34:
A Study in Imperfect Mobilization. New Delhi: Anthem Press (Second edition).
(“Introduction” and Ch.4).

e Bose, S and Ayesha Jalal. (1998). Modern South Asia: History, Culture, Political
Economy. New Delhi: Oxford University Press, pp. 86-101.

e Amin, Shahid. (1984). “Gandhi as Mahatma: Gorakhpur District, Eastern UP, 1921-22.”
in Ranajit Guha, (Ed.). Subaltern Studies I1I. Delhi: OUP, pp. 1-61.

e Dube, Ishita Banerjee. (2015). A History of Modern India. Delhi: Cambridge University
Press, pp. 260-302.
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o TTHIT, T (2009). ATYAFHATIT. Delhi: TSTHHA, relevant chapters.

o FIMTATT, H@T (2012). ATEHANSHAR - MHFHAARTSdgre. Delhi: Orient
Longman, relevant chapters.

Unit VII. This unit critically situates the political and social contexts that led to communal
mobilization and its impact on the sub-continent’s social and political fabric. (Teaching Time: 2
weeks approx.)

e Sarkar, Sumit. (1983). Modern India 1885-1947, Delhi: Macmillan, pp. 355-390 (relevant
sections)

e Pandey, Gyanendra. (1990). The Construction of Communalism in Colonial North India.
Delhi: Oxford University Press, pp. 1-22.

e Chandra, Bipan.(2008). Communalism in Modern India. New Delhi: Har Anand, pp. 50-
96; 238-324 (all other chapters and relevant as suggested reading).

e Bose, S and Ayesha Jalal. (1998). Modern South Asia: History, Culture, Political
Economy. New Delhi: OUP, pp. 135-156.

e Chandra, Bipan. (1979). Nationalism and Colonialism in Modern India. Hyderabad:
Orient Longman, pp. 257-302.

e Misra, Salil. (2012). “Emergence of Communalism in India.” in K. N. Panikkar (Ed.),
Perspectives of Modern Indian History. Mumbai: Popular Prakashan, pp. 223-258.

o TTHIT, AT (2009) ATMFATIT. Delhi: TSI, relevant chapters.

Unit VIII. This unit situates the process of making the constitution as an attempt to decolonize
Indian society and its political practices. (Teaching Time: 2 weeks approx.)

e (Chandra, Bipan. (2000). IndiaSince Independence. Delhi: Penguin Books, pp. 38-85.

e Guha, Ramachandra. (2007). India after Gandhi: The History of the World’s Largest
Democracy. Delhi: Macmillan, pp. xi-126

e Austin, Granville. (1966). The Indian Constitution: Cornerstone of a Nation. New Delhi:
Oxford University Press, pp. 1-144.

e Hasan, Mushirul. (2012). “India’s Partition: Unresolved Issues.” in K. N. Panikkar, (Ed.).
Perspectives of Modern Indian History. Mumbai: Popular Prakashan, pp. 313-339.

e Dube, Ishita Banerjee. (2015). A History of Modern India. Delhi: Cambridge University
Press, pp. 436-465.

SUGGESTED READINGS:
e Bahl, Vinay. (1988). “Attitudes of the Indian National Congress towards the working

class struggle in India.” in K. Kumar, (Ed.). Congress and Classes: Nationalism,
Workers, and Peasants. New Delhi: Manohar, pp.1-33.
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Bandyopadhyay, Sekhar. (Ed.). (2009). National Movement in India: A Reader. New
Delhi: Oxford University Press.

Bhargava, Rajeev. (Ed.). (2009). Politics and Ethics of the Indian Constitution. New
Delhi: OUP.

Brown, Judith. (1972). Gandhi’s Rise to Power, Cambridge: Cambridge University Press.
Chandra, Bipan. (1996). Nationalism and Colonialism in Modern India, Delhi: Orient
Longman.

Chandra, Bipan. (1966, Reprint 2004). The Rise and Growth of Economic Nationalism in
India. New Delhi: Anamika Publishers.

Desai, A.R. (1981). Social Background of Indian Nationalism. Delhi: Popular Prakashan.
Gopinath, Ravindran. (2012). “The British Imperium and the Agrarian Economy”, in K.
N. Panikkar, (Ed.). Perspectives of Modern Indian History, Mumbai: Popular Prakashan,
pp- 62-90.

Habib, Irfan. (2013). Indian Economy 1757-1857, New Delhi: Tulika Books.

Habib, Irfan. (2006). Indian Economy 1858-1914, New Delhi: Tulika Books.

Hasan, Mushirul, (1993). India’s Partition: Process, Strategy and Mobilisation. New
Delhi: Oxford University Press.

Kumar, K. (Ed.). (1998). Congress and Classes: Nationalism, Workers and Peasants,
Delhi: Manohar.

Metcalf, B. D. and T.R. Metcalf. (2002). 4 Concise History of India, Cambridge:
University Press.

Metcalf, Thomas. (2001). Ideology of the Raj, Delhi: Cambridge University Press.
Omvedt, Gail. (1994). Dalits and Democratic Revolution, Delhi: Sage.

Pandey, Gyanendra. (2001). Remembering Partition, Cambridge: Cambridge University
Press.

Pati, Biswamoy (Ed.). (2007). The 1857 Rebellion, Delhi: Oxford University Press.

Roy, Tirthankar. (2000). The Economic History of India 1857-1947, New Delhi: Oxford
University Press.

Sarkar, Sumit and Tanika Sarkar (Eds.). (2014). Caste in Modern India: A Reader, Vols. |
& II, Delhi: Permanent Black.

Sarkar, Sumit. (2014). Modern Times: India 1880s-1950s: Environment, Economy and
Culture. Ranikhet: Permanent Black.

Sarkar, Sumit (1993). Popular movements and Middleclass leadership in late colonial
India. Delhi: Aakar.

Stein, Burton. (1998). A4 History of India. New Delhi: Oxford University Press, pp. 239-
366.

=7z, f99. (2009). srgRFAaRTSag™. Delhi: Oriental BlackSwan.
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Teaching Learning Process:

Classroom teaching supported by group discussions or group presentations on specific
themes/readings. Given that the students enrolled in the course are from a non-history
background, adequate emphasis shall be given during the lectures to what is broadly meant by
the historical approach and the importance of historicising various macro and micro-level
developments/phenomena. Interactive sessions through group discussions or group presentations
shall be used to enable un-learning of prevailing misconceptions about historical developments
and time periods, as well as to facilitate revision of issues outlined in the lectures. Supporting
audio-visual aids like documentaries and power point presentations, and an appropriate field-visit
will be used where necessary.

Assessment Methods:

Students will be regularly assessed for their grasp on debates and discussions covered in class.
Two written submissions; one of which could be a short project, will be used for final grading of
the students. Students will be assessed on their ability to explain important historical trends and
thereby engage with the historical approach.

Internal Assessment: 25 Marks

Written Exam: 75 Marks

Total: 100 Marks

Keywords:
Colonialism, Land Revenue Settlement, deindustrialisation, Drain of wealth, commercialisation,
nationalism, Gandhi, anti-colonial movement, caste question, Phule, Ambedkar, Partition,
Constitution.
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Discipline Specific Elective
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DSE I
Europe from the Middle Ages to the Renaissance (7™ to the 16™ century)

Course Objective:

The objective of this course is to make the students familiar with the history of modern Europe.
The purpose is to enable them to understand the linkages between themes in Indian history
papers and those of European history. The idea is to give them a European perspective of themes
involved.

Learning Outcomes: After completing this Course, students will be able to:
e Interpret the importance and implications of periodization

e Explain the development of what are conventionally called modern sensibilities in
politics and the arts

e Discuss the development of important institutions such as the Church and political
formations such as the city-states

¢ Point out the category of the ‘Renaissance’.

Course Content:

UnitI:  Periodization and its implications: Antiquity; Middle Ages/Dark Ages; the
Renaissance; Late Antiquity and the Early Medieval: Charlemagne and the Holy Roman
Empire

Unit II: Making of the Papacy, cult of saints and monasticism

Unit III: Christianity, the Church and the State:

[a] Church and the three Orders;
[b] Feudalism and the agrarian economy

Unit IV: The Mediterranean world and the crusades

Unit V:  City States and the Renaissance

Unit VI: Art, Science and Literature
[a] Humanism in art and literature
[b] Developments in science and philosophy
[c] Renaissance beyond Italy

ESSENTIAL READINGS AND UNIT-WISE TEACHING OUTCOMES:

47



Unit I: This Unit shall discuss and familiarize the students with the essential historiographical
concerns stemming from periodization in the European context. (Teaching Time: 2 weeks

approx.)

e Anderson, P. (1996). Passages From Antiquity To Feudalism. London and New York:
Verso.

e Bloch, M. (1966). “The Rise of Dependent Cultivation and Seigniorial Institutions.” in
M. M. Postan. (Ed.). The Cambridge Economic History of Europe. Volume 1: The
Agrarian Life of the Middle Ages. Cambridge: Cambridge University Press, pp. 224-77.

e Brown, E.A.R. (1974). “The Tyranny of a Construct: Feudalism and Historians of
Medieval Europe.” The American Historical Review vol. 79, pp. 1063-1088.

e Cipolla, C.M., (Ed.). (1976). Fontana Economic History. Volume I: The Middle Ages.
New York: Harvester Press/Barnes and Noble.

o Goff, J.L. (2007). The Birth of Europe. Oxford: Blackwell (Introduction).

e Merriman, J. (2010). 4 History of Modern Europe: From Renaissance to the
Present. Volume 1. New York, London: W.W. Norton (Ch.1).

Unit II: This Unit shall trace the emergence of the institution of the papacy and social-cultural
practices revolving around monasticism. (Teaching Time: 3 weeks approx.)

e De Jong, M. (1995). “Carolingian Monasticism: The Power of Prayer.” in R. McKitter,
(ed.). The New Cambridge Medieval History. Volume 2. Cambridge: Cambridge
University Press.

e Duby, G. (1977). The Chivalrous Society. (trans. Cynthia Postan). Berkeley: University
of California Press.

e Noble, Thomas F.X. (1995). “The Papacy in the 8th and 9th centuries.” in R. McKitter,
(Ed.). The New Cambridge Medieval History. Volume 2. Cambridge: Cambridge
University Press.

e Brown, P. (1982). The Cult of the Saints: Its Rise and Function in Latin Christianity.
Chicago: University of Chicago Press.

e Innes, M. (2008). Cambridge History of Europe — Volume I- Europe from Antiquity to
the Twelfth Century (Part I). Cambridge: Cambridge University Press.

e Goff, J.L. (2007). The Birth of Europe. Oxford: Blackwell.

Unit III: This Unit shall highlight the evolution of the church and state relations, and the socio-
economic structure that developed within the rural countryside. (Teaching Time: 4 weeks

approx.)

e Power, D. (Ed.). (2006). The Central Middle Ages: 950-1320. Oxford: Oxford University
Press.

e Duby, G. (1974). The Early Growth of the European Economy: Warriors and Peasants
from the Seventh to the Twelfth Century. Ithaca: Cornell University Press.

48



Le Goff, J. (1999). Medieval Civilisation 400-1500. (Trans. by Julia Barrow.) Oxford:
Blackwell. (Reprint.)

Swanson, R.N. (Ed.). (2015). The Routledge History of Medieval Christianity: 1050-
1500. London/New York: Routledge.

Bloch M. (1961). Feudal Society. Volume I, Chicago: University of Chicago Press.
Sinha, A. (2010). Europe in Transition. Delhi: Manohar. [Available in Hindi].

Unit I'V: This Unit shall provide an overview of the key historical developments of the
Mediterranean world, leading up to the crusades. (Teaching Time: 2 weeks approx.)

Swanson, Robert. (2006). Cambridge History of Europe — Volume 1-Medieval Europe
1100-1450 (Part II). Cambridge: Cambridge University Press.

Riley-Smith, J. (Ed.). (1995). The Oxford Illustrated History of the Crusades. Oxford:
Oxford University Press.

Sinha, A. (2010). Europe in Transition. Delhi: Manohar. [Available in Hindi].

Unit V: This Unit shall familiarize students with the historical context which paved the way for
the advent of the Renaissance. It shall also help students identify the key socio-political and
economic milieu of the Renaissance. (Teaching Time: 2.5 weeks approx.)

Kaborycha, Lisa. (2011). 4 Short History of Renaissance Italy. New Y ork: Pearson.
Winks, Robin W. and Lee Palmer Wandel. (2003). Europe in a Wider World, 1350-1650.
New York: Oxford University Press.

Merriman, J. (2010). 4 History of Modern Europe: From Renaissance to the
Present. Volume 1. New York, London: W.W. Norton (Ch.2).

Sinha, A. (2010). Europe in Transition. Delhi: Manohar. [Available in Hindi].

Unit VI: This Unit shall discuss key developments in the realms of art, science and literature
during the Renaissance. (Teaching Time: 2.5 weeks approx.)

Martines, L. (1988). Power and Imagination: City-States in Renaissance Italy. Baltimore:
John Hopkins University Press.

Burke, Peter. (1999). The Italian Renaissance, Culture and Society in Italy. Princeton:
Princeton University Press.

Merriman, J. (2010). A History of Modern Europe: From Renaissance to the
Present. Volume 1. New York, London: W.W. Norton (Ch.2).

Sinha, A. (2010). Europe in Transition. Delhi: Manohar. [Available in Hindi].

SUGGESTED READINGS

Davies, Norman. (1998). Europe; A History. New York: Harper Collins.
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e Goldthwaite, R. (1993). Wealth and the Demand for Art in Italy: 1300-1600. Baltimore:
John Hopkins University Press.

e Huizinga, J. (2017). The Waning of the Middle Ages. Reprint. London: Stellar Classics.

e King, Margaret L. (1994). Western Civilizations: A Social and Cultural History. New
York: Prentice Hall.

e Pocock, J.G.A. (1975). The Machiavellian Moment: Florentine Political Thought and the
Atlantic Republican Tradition. New Jersey: Princeton University Press.

e Ralph, L. P., Standish Meacham, Robert E. Lerner and Edward McNall Burns. (1993).
Western Civilizations. Volume II. New York/London: W.W. Norton & Co.

e Wiesner-Hanks, M.E. (2013). Early Modern Europe, 1450-1789. Cambridge: Cambridge
University Press.

o Y, AT (/). (2010). T H=E=pla, et RamTeamsmmaa ey, 2010
o THwgTIR@E™E. (2009). HHITARTAAIZIT. TS (aoet LI TAT,

Teaching Learning Process:

Classroom teaching will concern key concepts and discussions of important readings. As this is a
paper tracing aspects of World history and Europe, supporting audio-visual aids like
documentaries, maps and power point presentations shall be used widely. Overall, the Teaching
Learning Process shall focus on providing a broad historical overview of the period and region
under study. The process shall also delineate certain linkages and parallel developments in Indian
history and the socio-economic and cultural histories traced in this paper. This shall enable a
smooth transition from the student’s prior engagement with Indian history and his/her
engagement with history of regions outside the Indian subcontinent.

Assessment Methods:

Students will be regularly assessed for their grasp on debates and discussions covered in class.
Two written submissions and at least one presentation will be used for final grading of the
students.

Internal Assessment: 25 Marks
Written Exam: 75 Marks
Total: 100 Marks

Keywords:
Antiquity, problem of periodisation, three orders, dark ages, feudalism, city states and
renaissance, Christianity church and state, humanism.
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DSE 11
Economy and Politics: Histories of Capitalism and Colonialism - I

Course Objective:

The paper familiarizes the students with the basic concepts of Capitalism, Imperialism and
Colonialism. It also introduces the strategies of European capitalism and the importance of slave
trade, plantation economies in the emergence of Capitalism. It provides the student with an
opportunity to analyze capitalism and the global economy.

Learning Outcomes:

On completion of this course, the student will be able to:
e Define what is meant by capitalism, colonialism and imperialism.

e Delineate the crucial linkages between Atlantic slavery and European capitalism,
e Explain the global interconnectedness of capital.
e Examine the process of colonial expansion via trade.

e Discuss the linking of the non-European economies with the capitalist-dominated world
market via case studies of certain commodities.

e Describe the significance of the American Revolution.

Course Content:

UnitI:  Key Concepts and their implications: Understanding capitalism, colonialism and
imperialism

UnitII:  Atlantic slavery and European capitalism

Unit III: Dutch and English East India Companiesand colonial expansion

Unit IV: Commodities, capital and empire: Sugar, tea and cotton

Unit V:  The American Revolution

ESSENTIAL READINGS AND UNIT-WISE TEACHING OUTCOMES:
Unit 1: This Unit shall familiarize the students with the key concepts. It shall enable the students
to outline the essential differences as well as connections between the concepts of capitalism,

colonialism and imperialism. (Teaching Time: 4 weeks approx.)

e Hilton, Rodney. (2006). The Transition from Feudalism to Capitalism. Delhi: Aakar
Books. [Available in Hindi].
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e Bottomore, Tom. (1991). Dictionary of Marxist Thought. New Delhi: Blackwell (entries
on “Capitalism”, “Colonialism” and “Imperialism and World Market”).

e Beaud. Michel. (2001). A History of Capitalism 1500 to 2000. Trans. by Tom Dickman
and Anny Lefebvre. New York: Monthly Review Press (Ch.1).

e Sinha, A. (2010). Europe in Transition. Delhi: Manohar. [Available in Hindi].

Unit 2: This Unit shall highlight the centrality of the African slave trade in European economic
development. (Teaching Time: 3 weeks approx.)

e Williams, Eric. (1994). Capitalism and Slavery. Reprint. Chapel Hill: University of North
Carolina.

e Merriman, J. (2010). 4 History of Modern Europe: From Renaissance to the
Present. Volume 1. New York, London: W.W. Norton, pp. 178-186, 200-204.

e Beaud, Michel. (2001). 4 History of Capitalism 1500 to 2000. (Trans. by Tom Dickman
and Anny Lefebvre.) New York: Monthly Review Press (Ch.1)

e Sinha, A. (2010). Europe in Transition. Delhi: Manohar. [Available in Hindi].

Unit 3: This Unit shall familiarize the students with the important features of commercial trading
companies and their colonial expansion into resource-rich regions and vibrant non-European
economies. (Teaching Time: 3 weeks approx.)

e Chaudhuri, K.N. (1978). The Trading World of Asia and the English East India
Company, 1660-1760. Cambridge: Cambridge University Press (Ch.1, Ch.3 and Ch.6).

e Zwart, Pim de. (2016). Globa